Abstract. In recent decades, increasing numbers of EMI (English as Medium of Instructions) courses have been added to university course offerings in countries where
Introduction
Higher education is facing unprecedented challenges in the definition of its purpose, role, organisation and scope in society and economy. The information and communication technology revolution, the emergence of the knowledge economy and consequent funding conditions have all thrown new light and new demands on higher education systems across the world. To score highly, a university should have a working mission statement with an entrepreneurial vision for the future of the institution. The entrepreneurial strategy of a university could
International Dimension of Entrepreneurship in Russian Technical Universities
The project "Entrepreneurs for Tomorrow" (E4T) aims to establish a new Master programme for Sustainable Entrepreneurship in the Volga Region (Russian Federation). The programme E4T has been already running for three years in three main cities in the Volga Basin (Nizhniy Novgorod, Samara and Saransk). Its main objective is to contribute significantly to a sustainable economic development of this region at grassroots level with an important emphasis on sustainable development (people-planet-profit). The students who are involved into the programme have to develop essential skills how to set up a new company or how to work successfully in the growing number of Small-andMedium Enterprises (SMEs) in the region (Application Form TEMPUS IV, 2013) .
E4T provides a two-year master's degree programme in entrepreneurship that combines theory and practice. E4T students are given the opportunity to commercialise their own or other people's technology-based business ideas. Groups of two to four students from different technological backgrounds work together in a team. E4T gives students the opportunity to create their own workplace and approximately 1/3 of the students continue in their own enterprise after finishing their studies. The students of two first intakes had an optional stay at Zuyd University of Applied Sciences in the summer semester between years 1 and 2, where they were able to test start-up projects in an international business environment. The third intake of students have an opportunity to study in Zuyd for three months in the frame of the Erasmus+ Credit Mobility. The Erasmus+ Credit Mobility inherits TEMPUS IV "Entrepreneurs for tomorrow" project implemented by partners during the period 2013-2017 and supports international perspective of master degree program and achieves planned learning outcomes.
Development of academic mobility is an over-riding part of internationalisation strategies of all three Russian partner Universities -Ogarev Mordovia State University, Samara State Technical University, Nizhniy Novgorod State University of Architecture and Civil Engineering. It serves as a flexible tool to support "student-centered approach" because it allows students to choose an individual study track, develop communication, intercultural and language skills, improve their employability and career opportunities. Outcoming and incoming academic mobility helps to create vibrant multicultural environment, make Universities visible on international arena and attract best students. Bilateral academic mobility programmes strengthen trust and mutual understanding with international partners and lay foundation to further cooperation in teaching and research.
The key part of the Master's program for each student is the chance to introduce his or her business idea to the real market and the practical work on creation new start-up company on the business-incubator basis under supervise of well-experienced Russian and European teachers.
This programme makes profits not only for students but for Universities as well. The programme E4T helped Universities:
• to make a clear distinction in the curriculum between courses about entrepreneurship (basically the current course) and courses for entrepreneurship, which are meant to support students to become entrepreneurs; • to design courses for entrepreneurship that are: 1) practical in content, away from the current theoretical orientation; 2) practical in delivery; 3) involving entrepreneurs in the delivery, and 4) are offering facilities where entrepreneurial issues are practiced; • to start offering entrepreneurship courses for all students of all departments starting from first years to graduates, and give higher formal and informal status to these courses. Entrepreneurial Leadership was one of the courses taught at Samara State Technical University in the frame of E4T programme. Highlighting the importance of Entrepreneurship and Leadership, in the last twenty years Entrepreneurship and Leadership arose not as two different perspectives anymore, but as an integrated new perspective; Entrepreneurial Leadership (Reich, 1997) . Kuratko (2007) argues the importance of Entrepreneurial Leadership. "Entrepreneurial leadership is necessary for firms of all sizes in order to prosper and flourish". The challenge for leaders is to create an internal entrepreneurship as an integrated concept that encourages individuals in an innovative manner. It is this perspective that has revolutionized the way business is conducted at every level and in every country. It is a perspective that stimulates individuals to find the innovative spirit.
We believe that this course is very useful in developing entrepreneurial mindset in students and teachers and will help to realize the entrepreneurial vision of the university future.
Pedagogical Challenges and Adjustments of CLIL
One more point which we would like to highlight in our article is the role of the English language in mastering E4T programme. To finish this programme successfully, students had to have level of English not less than B+. At the beginning of the project only 60 % of students met the requirements. That explains that the current situation in Russia is described English as a Foreign Language (Dearden, 2014) , English as a Medium of Instruction (EMI), by which so-called content subjects are taught in English in settings where it is not the national or official language, is a burgeoning global phenomenon. On the strength of several findings, Dearden characterizes this trend as an outright "shift from English being taught as a foreign language (EFL) to English being the medium of instruction (EMI) for academic subjects such as science, mathematics, geography and medicine" (Dearden, 2014) . That is why different methodologies of foreign language teaching are being tested and borrowed across the world. One of the most popular methodologies of recent years is Content Language Integrated Learning (CLIL). CLIL methodology was applied in Spain, Germany, Sweden, Finland, Czech Republic, Austria and other countries. Content and Language Integrated Learning (CLIL) is a term describing both learning any subject (content) through the medium of a foreign language and learning a foreign language by studying a content-based subject. E. Harrop mentioned that the acronym CLIL has appeared in Europe in the early nineties "to any dual-focused type of provision in which a second language, foreign or other, is used for the teaching and learning of a non-language subject matter, with language and content having a joint and mutually beneficial role" (Harrop, 2012) . The integration of language and content teaching is perceived by the European Commission as "an excellent way of making progress in a foreign language" (Commission of the European Communities …, 2004 Communities …, -2006 .
CLIL (content and language integrated learning) is rather new for Russian educational tradition. We don't still have real multinational students groups this approach was developed for. The most recent examples of using CLIL in Russian high schools are those of using "Soft" CLIL. Unlike "Hard" CLIL, where content is given primary focus and the learning objectives are defined as subjects, concepts and skills. "Soft" CLIL is aimed at language learning.
The CLIL teacher has to keep in mind that students are to learn three things at the same time: basic language skills, academic language skills and new subject concepts. Unlike the L1 medium teaching, where teacher doesn't have to anticipate the language demands of lessons and to provide much language support, CLIL has its own specific pattern of teaching. CLIL teacher must develop a different quality of teacher talk, use a variety of forms of interaction to encourage the learners to use L2. But probably the most important aspects that constitute good teaching of subjects in L2 are to recognise what language problems learners will have by acknowledging the language demands of lessons and to help learners to deal with language problems by providing support for language and learning. Next we consider some suggestions and examples for the different support strategies. teacher needs to plan pair work or group work activities so that learners can communicate the language of the subject topic. Communicative activities should be integrated during the lesson, rather than left to the end of the class. They can be short, e.g. tell pairs of learners they have 3 minutes to brainstorm words related to concrete production or longer, e.g. tell learners they have 10 minutes to work with a different partner to draw a diagram of what the components of concrete are. Other forms of interaction in CLIL are whole class tasks, learners working on their own, teacher talk. 5. Teacher talk. The difficulty of CLIL approach is that most of the language problems have to be solved within the lesson, because if they are not, the learners will not learn the subject matter. In fact, what happens in CLIL lessons is that teachers and learners solve these problems as they go along. Teachers gradually become skilled at anticipating language barriers and the process of planning lessons to overcome them becomes routine, rather than laboured. And they gradually accumulate the new strategies which they need for providing support. To help learners listen, CLIL teachers highlight or explicitly teach vocabulary. At the text level they help learners to follow them by adjusting their talking style: they enumerate points, give examples, explain, summarise, more than they would in L1. It is very useful to ask 334 concept questions to check understanding. To help students talk in the classroom, they adjust their questions, they prompt (for example they start learners' responses for them), they provide vocabulary. It is very important that CLIL teacher grades language according to learners ability. All the support strategies need careful preparation and to be well thought out, just as every stage of a CLIL lesson. But only a large amount of preparatory work guarantees the effective combination of content and language and as a result the success in CLIL approach at the Technical University.
Implementation of CLIL Approach
We also used CLIL in teaching coursers and Entrepreneurial Leadership was one of the courses studying through a CLIL approach at Samara State Technical University. Entrepreneurial Leadership was offered during the Fall 2014 semester for the first time in the frame the Masters' Programme "Entrepreneurs for Tomorrow". The first version of the course included various topics such as Evolution of the Concept of Entrepreneur, Entrepreneurship Development Meaning and Definition of Entrepreneur, Characteristics of an Entrepreneur, Definition of Entrepreneurship, Entrepreneurship Development, Nature and Characteristics of Entrepreneurship, Innovation and Entrepreneurship, Risks Involved with Entrepreneurship, Barriers to Entrepreneurship, Types of Entrepreneurs, Entrepreneurial Competencies, Entrepreneurial Strategies and others. During the course, a problem-based learning approach was utilized, assigning the students to work with a business plan. The group was broken down into 3-4-student teams. Each team was asked to write business plans.
To help student to understand the content in English we planned lessons using one of the bridging pedagogies of CLIL approach as "the Genre Egg" (Lin, 2016) . According the Genre Egg, there are three circles which visualize demands of students. In the innermost circle ('field'), the key vocabulary necessary for students to build their knowledge. In the middle circle of the role relationships ('tenor') between teacher and students are mapped out, moving students gradually from the everyday role of 'student' to more discipline-specific roles of an entrepreneur, an owner of his/her own business while the teacher's roles shift among co-explorer, coordinator, demonstrator-expert, consultant and so on. In the outermost circle (mode), the different modes of communication are mapped out, moving students gradually along the mode continuum of field notes, oral and written recounts to more formal academic genres such as an information report. The strength of this approach lies in seeing students as active agents of learning taking up different roles and under the guidance of teachers.
Content learning is seen as accomplished not by rote memorization of 'model answers' given out by teachers in the worksheet answer-checking practice that frequently characterizes classrooms, especially in Russian contexts where examination pressure tends to drive teaching and learning practices. Rather, learning is seen as accomplished largely through guided interactions with teachers and peers in the context of shared experience.
Using the Genre Egg framework to identify the language demands of this unit of work, we can map out the key language resources that students need to master in order to successfully take up the different student roles and identities in the unit of work. For instance, using CLIL lesson plans (see Table 1 ), we can plan the different important elements in a unit of work in Entrepreneurial Strategies. CLIL lesson plans present a plan specifying the content learning goals, teaching and learning activities, student roles and identities, key vocabulary, language functions and language patterns useful in realizing these functions, as well as the genres students need to understand and produce when doing the activities in this unit. With a plan like this, teachers and curriculum designers can ensure that both the content learning and language learning aspects of a unit of work will be considered in the process of lesson planning. 
CLIL lesson plans

Conclusion
The importance of entrepreneurship has been the centre of attention and recognized worldwide including Russia. The increasing interest in entrepreneurship in Russia can be seen in the current processes such as globalization and internationalisation. Entrepreneurship is seen as a possible solution of global competition and corporate downsizing which has contributed to the problem of unemployment, especially among the graduates in Russia. But to make entrepreneurship the part of students and teachers mindset teachers have to start from planning their lessons to make worldwide knowledge acceptable for Russian students.
It is getting easier if they use CLIL approach in teaching subjects. That's why not only language teachers but also content teachers need to have 'knowledge about language' and learn to use 'visible pedagogy' to be effective teachers helping students to master content in an L2. Likewise, language teachers need to become more 'knowledge aware' -e.g. to be aware of the specific language features, styles and registers used in different academic disciplines.
When teachers face each new lesson there is a feeling of uncertainty with regard to what they have to do. This usually means that teachers need to plan what they want to do in their classrooms. Planning lessons is the result of a complex planning process that includes the yearly, term, and unit plans. A daily lesson plan is a written description of how students will move toward attaining specific objectives. It describes the teaching behaviour that will result in student learning.
To be prepared to implement CLIL into the teaching, the theoretical background has to be transformed into practice. It includes not only partial planning of the lessons but rather a long chain of steps for this approach to be efficient. Above all it requires effective planning and usage of alternative ways, patience, professional support and a great amount of time. All lesson plans must have measurable objectives. CLIL has profound methodological implications in terms of planning, teaching strategies and particularly on the teacher's role. Indeed these factors may decide upon the successful or unsuccessful final result of a CLIL lesson. CLIL lesson requires a precise and extensive preparation. First, the teacher has to decide in great detail which content is going to be taught and also has to define the English parts of the lessons. There are some features that can be designed to aid the learning process:
• Lesson objectives are a blueprint of concepts the student should understand upon completion of the lesson.
• Theory-based text enables the student to analyze, evaluate, and predict the prospects for various business concepts and plans, and make recommendations that increase the venture's chances.
• Practical applications and guidelines are offered in all the lessons to show the student how to deal with the real world of entrepreneurs, markets, and competitors. • Street Story is the name of our boxed series of mini-cases. Each lesson contains these real-life examples drawn from the pages of the business press. Each Street Story illustrates the application of good theory to everyday new venture creation. •  Tables and figures throughout the lesson help illustrate difficult points and summarize the material for the student.
• End-of-lesson case and questions provide the basis for stimulating discussion.
• Adapted from real situations described in the business press, these short cases are provocative illustrations of what can go right and what can go wrong in the process of new venture creation.
• Key terms are listed at the end of each lesson in order that the students can be familiar with the language used in the field of entrepreneurship.
•
Lesson discussion questions can provide the basis of classroom debate and be used for written assignments.
Lesson exercises are designed for two purposes. The first is to aid the student in the development of his or her own business plan. The exercises guide the students to complete the portion of their plan 
